Tier 1 Strategies & Adjustments

All students at Jackson receive reasonable adjustments to meet their individual learning needs. At Tier 1 (Universal Supports), Students are provided with a highly individualised and differentiated learning program (ILP) based upon the learning environments, content (what), process (how) and product (outcomes) based upon learner’s individual characteristics (profile, readiness and interests). Students may also be involved in Tier 2 (Targeted) or Tier 3 (Individualised) intervention programs and regular specialist advice and support. Adjustments to a student’s individual educational program are highly individualised, comprehensive and ongoing. At Jackson students require substantial (most of the time) and extensive (all of the time) adjustments to enable them to participate in school-based activities. These targeted adjustments and intensive supports are dependant on student’s functional and educational needs aligned to the six domains below:

	Learning and Applying Knowledge
	School-wide Adjustments
· Explicitly taught new or unfamiliar tasks
· Tailored teaching strategies to access and comprehend learning tasks
· Provide multiple opportunities to practice unfamiliar tasks
· Use of hands-on manipulatives to support learning tasks
· Structured independent and group activities
· Learning processes explicitly explained through clear, meaningful, purposeful success criteria (steps) of how the student can achieve
· Interactive participation in collaborative class/group activities
· Consistent language across different activities and environments
· Small group, targeted differentiated groups, for example: guided reading
· Use of assistive technologies (Prep to Year 8: 1:1 iPad and Years 9-12 Laptops) to support reading, writing and communication (talk to text, audio instructions)
· Modified learning program at students’ point-of-need
· Alternate assessments and exemption from national assessments tasks e.g. NAPLAN
· Explicit teaching of new vocabulary
· Learning incorporates students’ strengths, interests and experiences
· Intensive, targeted instruction and support for word-based problems and to solve problems
Student-Specific Adjustments 
· Explicitly taught new or unfamiliar tasks with repetition, visual and gestural supports and modelling
·  Adequate time for the student to process (thinking time)
· Visual cues and visual aids (gesture, photos and /or picture symbols) to assist
· Modified instructions into short, simple sentences with frequent verbal, visual and gestural prompts to redirect attention and provide clarity of meaning
· Use of closed questions, yes/no questions and forced choice questions to help clarify and scaffold communication
· Regular reminders for whole body, active listening
· Adjustments to assessment tasks, e.g. hands-on manipulatives, extended time, 1:1 conferencing/support
· Frequent verbal prompts to redirect attention to stay on task for extended periods of time
· Required support to analyse, evaluate and execute solutions to problem
· Pre-teaching and over-learning of concepts
· Self opted regulation breaks throughout the day

	General Tasks and Demands

	School-wide Adjustments
· Use of visual schedules to support completion of daily tasks and routines
· Significantly modified specialist learning areas, including: physical education, visual arts, performing arts, food and design technologies
· Requires predictable and familiar routine
Student-Specific Adjustments 
· Break up activities and tasks into small achievable steps 
· Use of visual schedules to support completion of daily tasks and routines
· Requires clear step-by-step instructions in order to carry out simple and complex tasks independently (orderly transition, escorted to class )
· Requires support to carry out tasks that involve stress or distraction
· Requires targeted teaching strategies to respond appropriately to new situations, people or experiences (stamina)




	Communication
	School-wide Adjustments
· Requires regular support to interpret non-verbal messages
· Requires explicit teaching to interpret specific signals such as gestures and facial expressions
· With targeted teaching support, students can start, sustain, and end a conversation with others (including using AAC/ALD/Core Word Board/Key Word Sign)
Student-Specific Adjustments 
· Requires support to clearly express their needs and wants in familiar contexts or within familiar routines (including using AAC/ALD/Core Word Board/Key Word Sign)
· Requires scaffolded, targeted teaching (deliberate pausing, gestures, wait time) to understand spoken messages
· Requires targeted teaching to learning to produce some non-verbal messages

	Self-Care

	School-wide Adjustments
· Regular supervision and support, such as explicit teaching of safe behaviour expectations (School-Wide PBIS)
· Accessible, safe and secure facilities, including: supervised play areas
· Explicit and highly supported instruction to support community safety and access
· Consistent routines and structures to support with building student’s independence, for example: to organise own belongings
Student-Specific Adjustments 
· Requires reminders, instruction and/or supervision whilst eating and drinking
· Requires some assistance and reminders to add or remove clothing, including dressing to regulate temperature
· May need reminders to go to the toilet
· May require a Medical (Diabetes, Anaphylaxis, Epilepsy, Asthma) or Health Support Plan
· Requires regular reminders regarding hygiene, covering nose/mouth when coughing and sneezing
· Requires regular reminders regarding food choices and eating a balanced diet 

	Interpersonal Interactions
	School-wide Adjustments
· Requires regular support to begin and/or maintain relationships
· Behaviour re-teaching and redirection with immediate praise/rewards (School-Wide PBIS)
· Requires clear and explicit school-wide behaviour expectations
· Requires explicit instructions in accepted social rules, conventions and expectations
· High staff to student ratio with close supervision and monitoring with unstructured times (Recess/Lunch)
· Considerable adult assistance required
· Explicit education and support to assist with sensory, social and emotional regulation
· Provide structured and explicit teaching of how to use language in different social situations
· Requires explicit teaching of social rules and conventions (Jackson social)
Student-Specific Adjustments 
· Requires targeted teaching, support or prompts to recognise and respond appropriately to the feelings of others
· Self-opted, differentiated regulation breaks
· Requires regular support to regulate behaviour within interactions
· Requires 1:1 with close supervision and monitoring during unstructured times (Recess/Lunch)
· Requires 1:1 support to regulate behaviour and interactions with peers

	Mobility
	School-wide Adjustments
· Additional learning time to complete learning tasks, for example: fine motor/writing
Student-Specific Adjustments 
· Requires ongoing support and encouragement to complete tasks involving fine motor skills, which continued effort, even with supportive tools
· May require special assistance to use stairs, or travel over uneven ground/surfaces
· Access to specialised equipment and technology including, swings and trampolines to support with regulation.
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