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Dear Wedderburn College SWPBS Team Members and Staff,

This handbook provides a summary of the work undertaken between 2018 and 2025, as 
well as an overview of the priorities and directions for future development. It is intended 
as a living document, to be updated and refined as the school continues its journey 
through the phases of the SWPBS framework. The handbook includes key documents 
developed by the SWPBS team in consultation with staff and reflects both the evolving 
needs of our students and the strategic direction of Wedderburn College.

At the conclusion of the 2018 school year, the SWPBS team worked collaboratively with 
staff to develop the School-wide Expected Behaviour Matrix. Following a full year of 
implementation, the matrix was comprehensively reviewed at the end of 2019 and 
subsequently revised. The School-wide Expected Behaviours align with the school 
values of Respect, Responsibility and Resilience, and clearly outline expectations across 
classrooms, corridors, the yard, the KLC, and all learning and shared spaces.

A major focus of the SWPBS team in 2019 was the development of a tangible 
acknowledgement and rewards system. This included the introduction of Burn Bucks, 
Gotcha Cards and the Burn Bank Shop. Dedicated SWPBS celebration days were held, 
during which students were able to exchange Burn Bucks for items such as barbeque 
food, hot dogs, chocolates and Zooper Doopers. These initiatives were designed to 
acknowledge positive student behaviour and strengthen school spirit and a sense of 
community.

In 2023, Wedderburn College successfully achieved GOLD accreditation in SWPBS. 
From 2023 to 2025, the team placed a strong emphasis on strengthening Tier 2 
supports, including the implementation of Check-In/Check-Out and, more recently, 
Check and Connect. In Term 4, 2025, members of the team hosted an SWPBS Open 
Day, showcasing the breadth of SWPBS practices and supports in place at Wedderburn 
College.

Congratulations to the SWPBS team and all staff at Wedderburn College for their 
sustained commitment, belief in students, and dedication to creating a positive and 
supportive learning environment.

Thank you for the opportunity to work alongside such exceptional and dedicated school 
staff.

Danny Forrest
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School Wide Positive Behaviour Supports
School-wide positive behaviour support (SWPBS) is a framework that brings 
together school communities to develop positive, safe, supportive learning 
cultures.

SWPBS assists schools to improve social, emotional, behavioural and academic 
outcomes for children and young people.
When SWPBS is implemented well, teachers and students have more time to 
focus on relationships and classroom instruction. 
Students and staff benefit from:
> increased respectful and positive behaviour.
> increased time focused on instruction.
> improved social-emotional wellbeing.
> positive and respectful relationships among students and staff.
> increased adoption of evidence-based instructional practices.
> a predictable learning environment with improved perceptions of safety 

and increased attendance.

SWPBS can be implemented in any school setting to support students from 
Foundation through to Year 12. The framework supports schools to identify and 
successfully implement evidence-based whole-school practices to enhance 
learning outcomes for children and young people.

School Wide Positive Behaviour Supports (SWPBS) is a three-tiered framework 
for improving and integrating all of the data, systems, and practices affecting 
student outcomes every day. It is a way to support everyone – especially 
students with disabilities – to create the kind of school where all students are 
successful.

SWPBS isn’t a curriculum you purchase or something you learn during a one-day 
professional development training. It is a commitment to addressing student 
behaviour through systems change. 
When it’s implemented well, students achieve improved social and academic 
outcomes, schools experience reduced exclusionary discipline practices, and 
school personnel feel more effective.
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O u r  SW P B S  Ma t r i x  
T h e  Ex p e c t e d  Be h a v i o u r s
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O u r  SW P B S  P i c t u r e  Ma t r i x
T h e  Ex p e c t e d  Be h a v i o u r s
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R e s p o n d i n g  to  In a p p r o p r i a t e
Be h a v i o u r s  F l o w c h a r t

At Wedderburn College, staff use the Responding to Inappropriate Behaviours Flowchart 
to ensure a consistent, fair and supportive approach when addressing student 
behaviour. The flowchart guides staff in determining the level of response required and 
supports timely, appropriate decision-making aligned with the SWPBS framework.
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The Multi-Tiered Framework
A Multi-Tiered System of Support (MTSS) is a data-driven, prob-lem-solving 
framework to improve outcomes for all students. MTSS relies on a continuum 
of evidence-based practices matched to student needs. SWPBS is an example 
of MTSS centred on social behaviour.
Three Tiers of Support
MTSS emerged as a framework from the work conducted in public health 
emphasizing three tiers of prevention. Schools apply this model as a way to 
align to academic, behavioural, social, and emotional supports to improve 
education for all students. It’s important to remember these tiers refer to levels 
of support students receive, not to students themselves. Students receive Tier 
2 supports; they are not Tier 2 students.

Tier 1: Universal Prevention (All)
Tier 1 supports serve as the foundation for behaviour and academics. Schools 
provide these universal supports to all students. For most students, the core 
program gives them what they need to be success-ful and to prevent future 
problems.

Tier 2: Targeted Prevention (Some)
This level of support focuses on improving specific skill deficits students have. 
Schools often provide Tier 2 supports to groups of students with similar 
targeted needs. Providing support to a group of students provides more 
opportunities for practice and feedback while keeping the intervention 
maximally efficient. Students may need some assessment to identify whether 
they need this level of support and which skills to address. Tier 2 supports help 
students develop the skills they need to benefit core programs at the school.
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Tier 3: Intensive, Individualized Prevention (Few)
Tier 3 supports are the most intensive supports the school offers. These supports 
are the most resource intensive due to the individualised approach of developing 
and carrying out interventions. At this level, schools typically rely on formal 
assessments to determine a student’s need and to develop an individualized 
support plan. Student plans often include goals related to both academics as well 
as behaviour support.

Key Components at Every Tier
Each tier has its own set of systems and practices, but some key components 
appear across every level. Each of these features needs to be present in order 
for MTSS to be implemented with fidelity.

> Practices are based on evidence to be effective in a similar context with
similar populations.

> Practices are organised along a tiered continuum beginning with strong
universal supports followed by intensified interventions matched to student
needs.

> Data are collected and used to screen, monitor, and assess student
progress.

> Resources are allocated to ensure systems and practices are implemented
with fidelity over time.

Explore the Evidence Base for SWPBS
At its foundation, SWPBS is a framework supported by research spanning 
decades. Study after study confirms the positive impact these tiered systems and 
practices have on improving student outcomes. The evaluation brief, "Is School-
wide Positive Behaviour Support an Evidence-based Practice?" and the article 
"Examining the Evidence Base for School-wide Positive Behaviour Support" each 
lay out some of the research and provide additional resources to explore the topic 
further.
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Students should: Teachers should:
Cooperate and follow a 
teacher’s direction and 
instruction

Respect their peers, staff, 
teacher resources, school 
property and the rules

Not argue back

Contain their emotions and 
prevent swearing at others

Respect that other students 
want to learn

Use appropriate behaviour
and language at all times

Respect other people’s 
opinions

Be prepared to learn / come 
prepared for all classes

Expect consequences with 
bad behaviour

Wear full school uniform

Follow through with 
punishments respectfully

Treat every student equally / have a standard for 
everybody in terms of behaviour

Not hold grudges, rather, encourage positive vibes and
environments

Encourage professionalism

Ask students if they need assistance and help them if they 
need or require thorough assistance

Inspire their students

Encourage their students to study more, and ask students 
what their preferred method of learning is

Aim to make their students want to come to school instead 
of being the reason they don’t want to come to school

Explain things in different ways depending on who they 
are explaining it too

Be clear about what they want and their expectations

Explain work extensively to students if needed

Prepare not to be liked by every student 

Come prepared to teach

Elaborate their teaching to suit students

Build positive connections with students

Follow through with consequences

Explain things before asking students to do the required 
task / do more one on one work with students who don’t 
understand

Not let personal issues or feelings affect their teaching or 
bring school issues outside of school

Make catch up homework more accessible when students 
have been away

Decrease the use of technology

S e  v e n  E s s e n t i a l  F  e a t u  r e s  o f  
U n i v e r s a l  P r  e v e n t i o  n :  T i e r  1
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Upstander

While it can be hard to see someone being bullied in person or online, it’s 
even harder to be the person being bullied.
We can all do something helpful. We can all be upstanders.

An Upstander is a person who speaks or acts in support of an individual or 
cause, particularly someone who intervenes on behalf of a person being 
bullied.
Or
An Upstander is someone who takes action against bullying behaviour. When 
an Upstander sees someone being bullied, they do something about it. They 
help to stop the bullying from happening, or they support the person who's 
being bullied.

How to be an Upstander

Be a friend to the person being bullied
Let the person being bullied know that you’re there for them. Let them know 
that you’ve noticed the bullying and you’ve got their back whenever they need 
it.
Shift the focus
Try to interrupt the bullying - ask the person who is being bullied for their help 
with something, like an assignment, or invite them to sit with you.
If you’re friends with the person doing the bullying, try to divert their atten-tion 
from the person they’re bullying. Try asking if they can help you out with a 
problem.
Leave the situation, and then act
Sometimes it’s best to walk away and think about what you can do to help - 
especially if you feel unsafe. The bullying will probably last longer if there’s an 
audience, even if no one else is joining in directly.
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How to be an Upstander cont. 

Call the person out
Speaking up while the bullying is happening can be scary, but it can make a big 
difference. If you feel safe, step in and call the person out on their bullying behaviour. Be 
direct, calm and confident, and let them know that their behaviour isn’t okay. Try not to call 
them a bully but tell them that what they are saying and doing isn’t okay.
It can help to have some backup, so chat to a close friend beforehand and try to get their 
support.

Ask for help
Support the person who is being bullied to ask for help. Offer to go with them to ask for 
help, or point them towards some useful information. If the bully-ing is happening online, 
you can help them to block and report the person who is bullying them or help them to find 
out how to do this.

It might be time to take things further if the bullying is getting out of hand and you’re 
worried about the person’s safety. You may need to report the bullying to a trusted adult 
such as a teacher, school counsellor or parent.

If you see bullying happening online, you can:
The same rule applies online. Sharing or ‘liking’ bullying posts can make things worse for 
the person being bullied. Instead, remove yourself from the situation and say something to 
the person who’s doing the bullying later on. You can do this via a message if speaking 
face-to-face isn’t your thing.

See Appendix B for Upstander Matrix



R e w a r d  S y s t e m
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Tangible Rewards

1. Green Chronicles – (5 Burn Bucks)For every Positive Expected Behaviour 
Chronicle that a student receives, they will receive 5 Burn
Bucks.

2. Burn Buck (10 Burn Bucks) – A burn buck is blue; plastic and coin like in 
nature that can be awarded for one off expected behaviour from our matrix. As 
with the GOTCHA card, when issuing the burn buck, you must state the value 
and then the expected behaviour, give verbal praise and recognition and then 
issue the burn buck.For example, ‘Great job in being 
resilient. For example, ‘Great job in being resilient
(value) for continuing to keep trying
(expected behaviour) to achieve your goal, well 
done here is your burn buck.’

3. GOTCHA Cards (15 Burn Bucks) – Each school value has its own GOTCHA 
card, gold for Resilience, blue for Responsibility and burgundy for 
Respectful. GOTCHA cards are
issued to students when repeated
expected behaviour from the matrix is
achieved. When issuing a GOTCHA
card, you must state the value and then
the achieved expected behaviour, give
verbal praise and recognition, then issue
the card. For example, ‘Thank-you for
being responsible (value) for following
directions of the teacher (expected behaviour), excellent work and here is your 
GOTCHA card, great job! Each GOTCHA card is worth 15 burn bucks and can be 
banked at the Burn’ Bank where students can choose to save or spend their burn 
bucks on prizes or gifts.



S e v e n  E s s e n t i a l  F e a t u r e s  o f  
U n i v e r s a l  P r e v e n t i o n :  T i e r  1

15

Essential Feature 5: Acknowledging Expected Behaviours

Tangible Rewards cont. 

4. Upstander Card (30 Burn Bucks) – The Upstander card is issued to students
when students display characteristics of an Upstander such as speaking or acting
in support of an individual or cause. As when deliv-ering the GOTCHA Cards,
teachers must state the card given and how the student achieved this.
For example, “Thank you for being an Upstander by speaking in defence of 
Dean.” OR “Thank you for showing your support of Dean; you have displayed our 
expected behaviour of being an Upstander, excellent work.”

Burn Bank – is where students can bank their burn bucks (GOTCHA cards and 
burn buck). Students can either spend or save their burn bucks for gifts and 
prizes that the burn bank has on offer as well as using them for special SWPBS 
days, such as a SWPBS BBQ.

The class SRC representatives records burn buck totals and delivers blue tokens 
and recorded totals to Burn Bank Coordinator.
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System: Entering and exiting the classroom

S W P B S  S c h o  o l  S y s t e m s
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System: Excursions

S W P B S  S c h o  o l  S y s t e m s
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System: Bus

S W P B S  S c h o  o l  S y s t e m s
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System: Accessing the Office, including Sick Bay/First Aid

S W P B S  S c h o  o l  S y s t e m s
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System: Accessing the Office- Early Departure

System: Accessing the Office- Late Arrival

S W P B S  S c h o  o l  S y s t e m s
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System: Using the bathroom

S W P B S  S c h o  o l  S y s t e m s



22

System: Whole College Assembly

S W P B S  S c h o  o l  S y s t e m s



S W P B S  S c h o  o l  S y s t e m s
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System: Mobile Phone

System: Accessing the College Cafe
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Why do we explicitly teach expected behaviours?

Introducing, modelling and reinforcing positive social behaviours is an 
important step of a student’s educational experience. Explicitly teaching our 
behavioural expectations and acknowledging student for demonstrat-ing them 
is key to success.

How do we teach expected behaviours?
TELL – Introduce the expected behaviours and discuss why it is important. 
SHOW – Demonstrate and model
PRACTICE – Role play expected behaviours in relevant contexts MONITOR – 
Pre correct, supervise and provide positive feedback RETEACH – Practice 
throughout the day

Where do we teach expected behaviours?
- In every classroom throughout the school
- Everywhere in the school in all school activities
- In each community and whole school assembly

When do we teach our expected behaviours?
- At the beginning of school year
- Often enough to achieve and maintain fluency
- Before times when problem behaviours tend to increase
- Ongoing throughout the year (refresher lessons in advisory)
- At teachable moments
- Homeroom and Huddle time - using lesson plans that were developed by
staff

S W P B S  S c h o  o l  S y s t e m s



T i e r  2
As part of our School-Wide Positive Behaviour Support (SWPBS) framework, Tier 2 supports provide 
targeted assistance for students who may need extra help to meet behavioural and social expectations.

Tier 2 supports are designed for students who:
• Are not yet responding consistently to whole-school (Tier 1) supports
• May require additional structure, feedback, or skill development
• Benefit from short-term, targeted interventions

At Wedderburn College, a Student Identification Flowchart (Appendix E - Page 30) is used to guide the 
consistent identification of students who may require additional behavioural or wellbeing support and to 
determine appropriate interventions within the SWPBS framework.

Students who may benefit from Tier 2 interventions are identified through a combination of:

• Whole-school behaviour and wellbeing data
• Universal screening tools, including SAEBRS
• Student Nomination Form (Appendix F - Page 31)

Parents and carers are encouraged to engage in this process and may submit a nomination form to request 
additional support for their child.

Once identified, students may be placed on a targeted intervention cycle of two blocks of 4–6 weeks, which 
may include Check-In/Check-Out (CICO) or Check and Connect. These interventions are designed to 
provide additional structure, regular feedback, and positive adult connections to support the development of 
appropriate behaviours and engagement with learning.

Homeroom teachers work collaboratively with students to develop clear, achievable behaviour and learning 
goals aligned with school expectations. Each day begins with a Check-In, where students engage in a 
positive conversation with their homeroom teacher and reflect on their previous day. Throughout the school 
day, subject teachers provide feedback by rating the student’s progress towards their goals. At the 
conclusion of the day, students participate in a Check-Out to reflect on their success and plan for the 
following day.

At the conclusion of the intervention cycle, student progress is reviewed using collected data. Parents and 
carers will receive written feedback outlining the student’s progress against identified goals and any 
recommended next steps, including continuation, modification, or exit from the intervention.

Note: Students may return to Tier 2 supports the next cycle despite successful completion on the previous 
cycle.

25



T i e r  2  -  C h e c k  a n d  C o n n e c t
A second Tier 2 strategy we have trialled at Wedderburn College is the Check and Connect. This 
intervention is more intensive and involves check ins most mornings with reflections on student data 
and how they have gone across a day. 

This intervention is usually used for attendance, however we have adapted this to meet our expected 
behaviours as well. It encourages positive and strong relationships between the mentor and mentee. 

Below is an example of a template as of December 2025. 
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Appendix A - Creating Successful Classrooms

A p p e n d i c e s
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Appendix B - Upstander Poster

A p p e n d i c e s



A p p e n d i c e s
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Appendix C - Upstander Matrix



Call the person out
Speaking up while the bullying is happening can be scary, but it can 
make a big difference. If you feel safe, step in and call the person out on 
their bullying behaviour. Be direct, calm and confident, and let them know 
that their behaviour isn’t okay. Try not to call them a bully but tell them that 
what they are saying and doing isn’t okay.
It can help to have some backup, so chat to a close friend beforehand 
and try to get their support.
Ask for help
Support the person who is being bullied to ask for help. Offer to go with 
them to ask for help, or point them towards some useful info. If the bully-
ing is happening online, you can help them to block and report the person 
who is bullying them or help them to find out how to do this.
It might be time to take things further if the bullying is getting out of hand 
and you’re worried about the person’s safety. You may need to report the 
bullying to a trusted adult such as a teacher, school counsellor or parent.
If you see bullying happening online, you can:
The same rule applies online. Sharing or ‘liking’ bullying posts can make 
things worse for the person being bullied. Instead, remove yourself from 
the situation and say something to the person who’s doing the bullying 
later on. You can do this via a message if speaking face-to-face isn’t your 
thing.

See Appendix E for Upstander Matrix

30

Appendix D - Student Reinforcement Matrix

A p p e n d i c e s



Call the person out
Speaking up while the bullying is happening can be scary, but it can 
make a big difference. If you feel safe, step in and call the person out on 
their bullying behaviour. Be direct, calm and confident, and let them know 
that their behaviour isn’t okay. Try not to call them a bully but tell them that 
what they are saying and doing isn’t okay.
It can help to have some backup, so chat to a close friend beforehand 
and try to get their support.
Ask for help
Support the person who is being bullied to ask for help. Offer to go with 
them to ask for help, or point them towards some useful info. If the bully-
ing is happening online, you can help them to block and report the person 
who is bullying them or help them to find out how to do this.
It might be time to take things further if the bullying is getting out of hand 
and you’re worried about the person’s safety. You may need to report the 
bullying to a trusted adult such as a teacher, school counsellor or parent.
If you see bullying happening online, you can:
The same rule applies online. Sharing or ‘liking’ bullying posts can make 
things worse for the person being bullied. Instead, remove yourself from 
the situation and say something to the person who’s doing the bullying 
later on. You can do this via a message if speaking face-to-face isn’t your 
thing.

See Appendix E for Upstander Matrix
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Appendix E - Student Identification Process Flowchart

A p p e n d i c e s



NOMINATION FOR ASSISTANCE 
Tier 1  Tier 2 

Student Name: Age: Year Level: IEP: Yes or No 

Teacher Completing:  Date: Attendance: 

ACADEMIC INFORMATION 

Reading Level Do you believe that academic skills, including tasks 
completing, are impacting the problem behaviour? 

Writing Level □ Yes 

Numeracy Level 
□ No 
□ Unsure

WHAT IS THE PROBLEM BEHAVIOUR? 

Internalizing Behaviours: Externalizing Behaviours: 

□ Exhibits sadness or depression □ Out of seat/assigned area 

□ Sleeps a lot □ Inappropriate Language

□ Is teased or bullied by peers □ Fighting/Physical Aggression 

□ Does not participate in games □ Talking out of turn 

□ Very shy or timid □ Verbal defiance 

□ Acts fearful □ Not following instruction 

□ Does not stand up for yourself □ Technology violation 

□ Self-injury (cutting, head banging) □ Tardy 

□ Withdrawn □ Other

□ Other

STRATEGIES TRIED TO ADDRESS PROBLEM 
BEHAVIOURS AND RESULTS 

SEAT: ANOTHER WAY OF CLASSIFYING FUNCTIONS OF BEHAVIOUR 

Sensory 
Function: to gain or avoid stimulation (via self stimulation behaviour) 

• Constant touching to gain tactile stimulation
• Blocking ears to avoid noise 

Escape 
Function to delay or avoid an unwanted event 

• Talking to others to delay commencing a non-preferred
activity 

• Running out of room to avoid a challenging activity 
Attention 
Function to gain attention or a reaction from others 

• Calling out to gain attention from the teacher 
• Making inappropriate remarks to gain a reaction from peers 

Tangible 
Function: to gain access to an item or activity 

• Behaviour has previously led to access to the preferred
item(e.g., iPad) 

• Behaviour has previously led to access to preferred activity
(e.g., colouring)

Successful 
Somewhat 
Successful 

Not 
Successful 

□ Tangible recognition for expected behaviour 

□ 4:1 positive verbal feedback

□ Reteach expected behaviour

□ Multiple opportunities to practice expected behaviour

□ Self-monitoring

□ Modified assignments-Differentiation task 

□ Change of schedule for activities

□ Extra assistance
Details:

□ Parent/Carer contact 

□ Other (Specify)
Details:
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Appendix F - Nomination for 
Assistance






