
 

 

 
 

 
 
 
 
 

 

• 

• 

– 

– 

– 

• 

– 

– 

– 

– 

 



 

2 

 

• 

• 

• 

• 

• 

• 

• 

• 
 

 

 

• 

• 

• 

• 

 
 
 
 



 

3 

 

• 

• 

• 

 

 

• 

• 

• 

• 

• 



 

4 

 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



 

5 

 

• 

• 

• 

• 

• 

 

 

 

• 

• 

• 

• 

• 

• 



 

6 

 

• 

• 

• 

• 

• 

• 

• 
 

 

• 

• 

• 

• 

• 

• 

• 



 

7 

 

 

QCE and QCIA 

policy and 

procedures 

handbook 

Policy and procedures 

Scaffolding 

Section 8.2.3 

Scaffolding is an intentional instructional strategy through which teachers support students to 

develop greater independence in completing a task or responding to an assessment instrument. 

Scaffolding for assessment helps students understand the process for completing the task.  

 

Scaffolding may include:  

• breaking a complex task, learning experience, concept or skill into discrete parts 

• modelling thought processes required to complete parts of an assessment instrument  

• pre-teaching vocabulary specific to the subject and assessment instrument  

• questioning to develop students’ conceptions, describe interpretations or challenge 
opinions that inform a response 

• showing examples of responses and demonstrating the match to performance descriptors  

• using visual frameworks or graphic organisers to plan responses.  

 
Scaffolding will:  

• maintain the integrity of the requirements of the task or assessment instrument  

• allow for unique student responses and not lead to a predetermined response. 

 

Across the phases of learning, students will gradually be given more responsibility for understanding 

the processes required to complete their tasks independently.  

Drafting 

Section 8.2.5 

A draft is a preliminary version of a student’s response to a task. A draft can be used to provide 

focused feedback on a response and to authenticate student work.  

Drafting is a key checkpoint. Types of drafts differ depending on subject, e.g. written draft, 

rehearsal of a performance piece, or a product in development. Drafts might be used as evidence of 

student achievement in the case of illness or misadventure, or non-submission for other reasons. 

Students will work on assessment during designated times and show evidence of progress at 

scheduled checkpoints.  

Teachers will use these checkpoints to identify and support students to complete their assessment.  

Checkpoints will: 

• be detailed on student task sheets 

https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019/7-academic-integrity/7.2-promoting#0
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019/8-assessment-system/8.3-feedback
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• monitor student progress 

• be used to establish student authorship. 

HODs and parents/carers will be contacted if checkpoints are not met. 

QCE and QCIA 

policy and 

procedures 

handbook 

Policy and procedures 

Feedback 

Section 8.2.4 

Two types of feedback are valuable: feedback for teaching and learning, and feedback for 

assessment, including on a draft response. Both are led by the classroom teacher.  

 

Effective feedback for teaching and learning is: 

• ongoing 

• individualised 

• specific to the teaching, learning and assessment 

• related to the standards  

• clear, and in language that is readily interpreted by the intended audiences 

• timely, so that students can act on it and adjust their learning 

• collaborative, so that students, teachers and parents/carers all support and participate in 
the students’ learning 

• supportive, so that the student is encouraged to reflect and act on the feedback and build 
their capacity for self-assessment. 

 

Feedback on a draft is: 

• provided on a maximum of one draft of each student’s response 

• a consultative process that indicates aspects of the response to be improved or further 
developed 

• delivered in a consistent manner and format for all students 

• provided at least one week before the final submission. 

 

Feedback on a draft must not: 

• compromise the authenticity of a student response  

• introduce new ideas, language or research to improve the quality and integrity of the 
student work 

• edit or correct spelling, grammar, punctuation and calculations  

• allocate a grade or mark.  

 

Feedback on a draft will be relevant to the form of task and will be in the form of: 

• written feedback  

• verbal feedback  

• feedback provided through questioning  

• a summary of feedback and advice to the whole class.  

 

A copy of the feedback will be stored with a hard copy of the draft in the student’s folio. 

 

Parents and caregivers will be notified by email about non-submission of drafts and the processes 

to be followed. 

https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019
https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019/8-assessment-system/8.3-feedback
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Managing 

response length 

Section 8.2.6 

Students must adhere to assessment response lengths as specified by syllabus documents. The 

procedures below support students to manage their response length: 

• All assessment instruments indicate the required length of the response 

• Teaching and learning programs embed subject-specific strategies about responding 
purposefully within the prescribed conditions of the task 

• Model responses within the required length are available  

• Feedback about length is provided by teachers at checkpoints. 

 

After all these strategies have been implemented, if the student’s response exceeds the word 

length required by the syllabus, the school will either: 

• only mark the work up to the required length, excluding evidence over the prescribed 
limit 

or 

• allow a student to redact their response to meet the required length, before a judgment is 
made on the student work 

and 

• In Year 12 annotate any such student work submitted for confirmation purposes to clearly 
indicate the evidence used to determine a mark. 

 

• 

• 

• 

• 

 

• 

• 

• 

• 

• 

https://www.qcaa.qld.edu.au/senior/certificates-and-qualifications/qce-qcia-handbook-2019/7-academic-integrity/7.2-promoting#2
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